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Abstract

This study explored the culture and arts education students’ level of academic emotions using an
explanatory sequential mixed-methods design. A total of thirty (3) respondents were selected through
stratified random sampling and were surveyed using a structured questionnaire for the quantitative
phase. The quantitative investigation unveiled that the respondents displayed a high level of academic
emotions and found no significant difference between academic emotions and gender. Suggesting that
regardless of their gender, the respondents are still capable of experiencing academic emotions. As well
ass, no significant difference between year levels. Suggesting also that in terms of year level, the
respondents display academic emotions. Meanwhile, the qualitative investigation brought up two (2)
reasons behind the respondents’ high level of academic emotions such as the pressure and expectations,
and the academic workloads and deadlines supporting the result obtained from the quantitative phase.
By employing both methods, it provides a comprehensive perspective on the culture and arts education
students’ level of academic emotion, highlighting various essence that contributes to the high level of
the respondents’ academic emotions.
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1. Introduction

1.1 Background of the Study

Emotion is a psychological and physiological reaction to certain stimuli. Happiness, sorrow, fear,
anger, surprise, and disgust are some examples of the basic types. However, there are also many more
complex types that vary in intensity. It can be triggered by circumstances such as dealing with a stressful
environment or internally caused by remembering a happy memory or being worried for tomorrow.
Emotion is a congenital part of everyday life for all individuals and this can also be present in academic
settings. Emotions that are reflected in an academic situation or were emotions linked to academic
learning are considered academic emotions. Academic emotions in the present study refer to
achievement emotions that Pekrun and colleagues defined as “emotions tied directly to achievement
activities or achievement outcomes” (Pekrun et al., 2007). This is associated with the success and failure
of every student. They accompany learning processes, shaping our own perceptions of courses and
teachers defining success or failure, and can both encourage and discourage us from learning (Camacho
et al., 2021; Pekrun et al., 2002).

Academic emotion is necessary because it significantly influences students’ learning and
motivation, especially the overall academic success of every student. Emotions affect how students
conceive of learning and their performance. Through positive emotions, especially happiness and pride,
students can improve their memory of how they can solve problems (Schutz & Pekrun, 2007). However,
negative emotions only lead to stress and reduced academic achievement (Goetz et al., 2013). By having
to learn the roles of emotions can help reduce negative emotions and foster positive emotions that lead
to better academic performance. Psychologists (Pekrun, 2002) recognize that academic emotions are all
kinds of academic emotional experiences that students experience in learning or teaching situations. It
is a factor that affects learning, and many studies have shown that positive academic emotions
experienced by learners are capable of promoting learning. (Pekrun et al, 2002). Positive emotions, such
as enjoyment, are closely intertwined with greater motivation and greater engagement in learning tasks
(Pekrun et al., 2011). Positive emotions can accelerate learning and participate actively in class, persist
in challenging tasks, and adopt effective learning strategies, and those who deal with negative emotions
tend to struggle with their emotions. Additionally, how students should feel during learning should be
an important concern of educational research (Boakerts & Pekrun, 2016). Students spend significant
time learning, and it seems desirable for them to be pleasant. Teachers and other professors may also be
interested in academic emotions to support motivation, deeper learning, and achievement (Pekrun et al.,
2012). Positive emotions generally been found to have a benefit in learners’ academic achievement by
increasing motivation, focusing attention and cognitive resources on learning tasks, and facilitating deep
learning. Research on academic emotions has attracted significant attention in recent years, as
researchers have recognized the significant roles that emotions play in the academic setting or in the
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learning process. Most studies on academic emotions use self-report surveys, especially the
Achievement Emotions Questionnaire, which was developed by (Pekrun,2002).

This study aims to address this methodological gap. It also addresses the population gap by
addressing the respondents’ awareness of academic emotion. Despite the growing recognition of
emotional dynamics in learning, much remains unknown about how specific emotions interact with
different types of learning environments, how they can be measured reliably and how teachers deal with
students and turn situations to foster positive emotional experiences. This study aims to investigate the
academic emotions that students experience and how these emotional experiences in academic contexts
influence their motivation.

1.2 Research Questions

This study aimed to determine the culture and art students’ level of academic emotion.
Specifically, the study sought to answer the following research questions:

1. What is the respondents’ level of Academic Emotion?
Is there a significant difference on the respondents’ level of Academic Emotion when
data are grouped across the year level?

3. Is there a significant difference in the respondents’ level of Academic Emotion when the
data are grouped across genders?

4. What are the reasons that contributes to the high level of positive and negative emotion
of the respondents?

2. Methodology

3.1 Research Design

This study aims to determine the culture and art students’ level of academic emotions.
The researcher employed an explanatory sequential mixed-method research design in which the
quantitative data were then qualitatively analyzed to provide further explanations according to
the quantitative results to investigate the level of the students’ academic emotion. A cross-
sectional survey and questionnaire were then used as instruments to gather the data needed for
this study.

3.2 Respondents of the Study

The respondents of the study were Bachelor of Culture and Arts Education students
during the academic year 2024-2025. These students are teacher aspirants and specialize in
teaching different forms of art.
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In the quantitative phase, the respondents of the study were 1%, 27 3™ and 4"-year
students, and this study employed a random sampling technique. The total number of respondents
included in this study was 30 BCAED students. In terms of their age, the majority of them are
20 years old, 18 are the youngest, and 28 are the oldest. In addition, 15 male and 15 female
students were included.

Moreover, for the qualitative phase, a total of 5 respondents were gathered and divided
by year. Three (3) 3"-year students and two (2) 2"-year students were selected for this study.
The participants were chosen to ensure that they met the necessary requirements for this study.

3.3 Research instrument

In order for the research study to meet its objectives for culture and art education students’
level of academic emotions, in the quantitative phase, the research instrument used for the
quantitative phase was the academic emotion questionnaire (AEQ) developed by (Pekrun, et al.,
2002), which is a survey questionnaire used as an instrument to gather data. The researcher
employed a questionnaire that measures a 5-point Likert scale. A 5-point Likert scale ranging
from 1 (strongly agree), 2 (agree), 3 (neutral), 4 (disagree) and 5 (strongly disagree) was used to
measure academic emotion. A total of forty (40) item questions were answered by the
respondents to assess the level of their academic emotions. The instrument used by the researcher
underwent pilot testing, which was conducted with a smaller sample of twenty (30) third (3)-
year students with a bachelor’s degree in culture and arts education. In terms of the reliability of
the research questionnaire, Cronbach’s alpha was used to measure the reliability of the responses
to the questionnaire, with a value of 0. 893. The data did not meet the assumption of normality.
Therefore, a nonparametric tool was used to analyze the data. The Mann—Whitney U test is a
counterpart to the independent samples t test, and the Kruskal-Wallis test, a counterpart to one-
way ANOVA, was used to determine the inferential differences among the independent variables.

For the qualitative investigation, the researcher utilized a semi-structured interview. A
semi-structured interview is a qualitative research method where the researcher has a general
guide of questions; however, it is also free to ask follow-up questions regarding the topic, either
adding a new one on the basis of the answer of the respondent being interviewed or changing the
order of the questions. (Galleta, A., 2013) This is done to ascertain the reasons for the level of
academic emotions among the respondents. To proceed accordingly, open-ended questions were
employed to allow the participants to fully share or express themselves toward answering the
questions. To check the appropriateness of the questions, the questions developed by the
researcher were consulted and checked by an expert in the field. Considering all of these points,
the quantitative consisting of total forty (40) items to assess the variable intended for the
quantitative research study. The instrument underwent pilot testing among students with a
bachelor’s degree in culture and arts education on a smaller sample size consisting of twenty
(20) students. When the Cronbach’s alpha was also tested, the results suggested that the
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instrument for the study did not meet the assumption of normality. In qualitative, on the other
hand, a semi -structured qualitative interview was used to determine the reason for the level of
academic emotions among the respondents. It was validated by an expert to ensure the accuracy
and appropriateness of the research question.

3.4 Data collection procedure

In this study, the data were gathered through a 5-point Likert scale. The researcher also
used random sampling to obtain no biases while gathering the data. The study was conducted
during December 2024. The quantitative phase was conducted face-to-face. The area was placed
in Room 17, CTE Building. The questionnaires were handed by the researcher personally to the
respondents. The participants of the study were given clear instructions and assured that their
information would be kept private and that their information would remain anonymous. The
respondents were given the right to withdraw from the study, and the survey was voluntary. It
took the participants less than 10 minutes to answer the given question. The data were collected
through a survey, and the tabulated data were analyzed via SPSS version 20.

For the qualitative phase, the researcher used semi-structured interview questions that
were validated by a research expert to ensure appropriateness without bias. Approximately
twenty—five (25) to thirty—two minutes (32) were obtained to obtain insights from the
participants. Prior to conducting the interviews, the researcher of the study ensured that consent
was prioritized and shown first, informing participants about the purpose and benefits of the
study. The participants were guaranteed that taking part in the study was optional and that there
was no risk associated with their participation and that they were assured that taking part in the
study was optional and that they could leave the study at any point without facing any
repercussions. The researcher secured the researcher’s privacy by collecting data confidentially
and secured that the interviews would be deleted immediately after they were transcribed.

3.5 Ethical Considerations

To ensure compliance with all relevant regulations and standards of ethical
considerations, the research protocol was carefully reviewed. Approval was given after ensuring
that the study did not have any negative effects on the participants. Before they were asked for
permission to participate, all the respondents signed informed consent forms, which they needed
to read, analyze, comprehend and sign. The participants were guaranteed that taking part in the
study was optional and that they could leave the study at any point without facing any
repercussions. To protect participant privacy, we collected all the data confidentially and handled
it with discretion.

3.6 Quantitative Data Analysis Procedure
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In this study, the researcher utilized IBM SPSS version 20 to help the researcher in
analyzing and helping on computing the data needed. The researcher employed descriptive
statistics for the demographic characteristics of the respondents. The demographic profiles
collected included the year level, gender and age of the respondents, and a coding procedure was
subsequently used. The researcher interviewed students from the same program, the BCAED,
from the 1% year, 2" year, 3™ year and 4" year. There were 15 female respondents and 15
solicited male respondents. The instrument used underwent a normality test via the
Kolmogorov—Smirnov test, with a significance value of 0.057. This research employs a
nonparametric tool to measure and determine the data needed. The results of the normality test
of the items in this research study were not normally distributed; therefore, a nonparametric tool
was used to analyze the data. The Mann—Whitney U test, a counterpart to the independent
samples t test, and the Kruskal-Walis test, a counterpart to one-way ANOVA, were used to
determine the inferential differences among the independent variables.

Coding Procedure

A coding procedure was then used in order for the researcher to expedite the analysis of
the quantitative data. In this study, assigning of corresponding numerical values to the variables
was employed. In which, for the gender, a value of 1 was assigned to male respondents and a
value of 2 was assigned to female respondents. As for year level, 1% year students are coded as
1, 2™ year students are coded as 2, 3™ year students are coded as 3, and 4™ year as 4. Moreover,
for this study, scoring interval was developed. Ranging from 4.20 to 5.00 reflects as very high,
3.40 to 4.19 indicates a high level, 2.60 to 3.39 reflects as moderately high, for 1.80 to 2.59
indicates as low level, and 1.00 to 1.79 denotes a very low level of academic emotion.

3.7 Qualitative Data Analysis Procedure

For the qualitative study, the gathered data was expressed through statements and
explanations. The responses were immediately transcribed after the conducted interview. The
respondents provided clear and detailed information about the reason for their high level of
academic emotions through verbal communication that are stored in audio recording and was
deleted right after being manually transcribed. Some participants speak in their native language
such as Bisaya, because it is more comfortable to share their thoughts and ideas. The responses
were translated in Standard English Translation. To ensure that no misleading transcripts or
alteration was done during translation process, the original record were consulted to an English
expert who then concluded that the transcripts were appropriately translated. Afterwards, the
data were analyzed and information were grouped into themes that identifies the participant’s
level of academic emotions.
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3. Results and Discussion
3.1 Quantitative Findings

From the surveys that were collected, a spreadsheet was used to set out the answers of the
respondents. Afterwards, IBM SPSS was utilized by the researcher to transfer the data or the information
that was gathered. The researcher used descriptive statistics, specifically the mean and standard
deviation, to analyze the comprehensive academic emotion toward the students.

Table 1.

Descriptive Statistics for Academic Emotion

Variable Mean Standard Deviation Interpretation

Academic Emotion 4.07 0.27 High
Legend: 1.00—1.79 Very Low, 1.80 — 2.59 Low, 2.60 — 3.39 Moderately High, 3.40 — 4.19 High, 4.20 — 5.00 Very High

To determine the degree to which cultural and arts education students focused on academic
emotion, the researcher performed descriptive analysis via SPSS, particularly the mean, frequency, and
standard deviation. Table 1 shows or reveals the overall level of academic emotions. The respondents
in this study, specifically the culture and arts education students by nature, to show or prone to manifest
the level of academic emotions as “high” level of academic emotions with 4.07 based on what is
reflected in the findings. The table shows the overall level of academic emotion. The respondents’
overall mean academic emotion score is 4.07, which means that the level of emotion they experience in
learning 1s high. Students experience these emotions because they are responsible for their learning
process and their environment in which they study. The results indicate that the level of academic
emotion among the respondents is evident and that they are experiencing academic emotions.

Table 2.

Significant differences in Academic Emotion were detected when the data were grouped according to
year level.

Variables P-Value Interpretation
Dependent Independent
Academic Emotion Year Level .804 Not Significant

To determine the significant difference between the variables, a statistical tool was used. A
statistical tool known as Kruskal Walis was used. Table 2 above shows the overall level of academic
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emotion when the data are grouped across the year level. A Kruskal-Wallis test was conducted to
determine whether there were differences in academic emotion across year level. The Kruskal-Wallis
test revealed that there was no significant difference in academic emotion across year level with the p =
0.804. The p-value is higher than the standard value which is 0.05, indicating that there are no significant
differences between academic emotions and the year level.

Table 3.

Significant difference on Academic Emotion when the data are grouped according to gender.

Variables P-Value Interpretation
Dependent Independent
Academic Emotion Gender 713 Not Significant

To analyze the data, the researcher used a nonparametric test for inferential differences called
the Mann—Whitney U test. In the field of behavioral sciences, the Mann—Whitney U test is one of the
most commonly used nonparametric statistical tests (Kasuya, 2001). It is used to compare two
independent samples through mean rank differences. As shown in Table 3, a Mann—Whitney U test was
conducted to examine whether there was a significant difference in academic emotions between genders.
The results indicated that gender did not significantly differ in terms of academic emotions, with p =
0.713.

3.2 Qualitative Findings
4.2.1 Reasons why the respondents have high level of academic emotions

In this phase, a qualitative investigation was conducted to further analyze the factors contributing
to the high level of students’ academic emotion. Thus, a semi-structured interview was used among the
participants from the same group. After the information was gathered, the data were analyzed
thematically, revealing two (2) themes that explain why the culture and arts education students have
high levels of academic emotions, which include pressure and expectations and academic workloads
and deadlines.

Theme 1: Pressure and Expectations
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Academic pressure is the mental and physical stress students actually feel during the learning

process. The stress comes from various sources, including heavy workload, like a full calendar of
assignments, the demands of the exams, and the set of expectations both came from the parents and
teachers (Wijaya et al., 2022). The study by (Chyu and Chen, 2022) found that the pressure faced by
students increases their academic stress and risks that shifts their focus which can make them ignore
both their passion for academics and their emotional health. Two (2) out of five (5) or 40% of the
participants revealed that pressure and expectations are the reasons why they are experiencing high
levels of academic emotions. On the basis of the responses obtained during the interviews, the
participants reported different ways of defining their own emotions during unsettling times or emotional
difficulties.

The following excerpts were extracted from the interviews:

“I could describe my overall emotional experience in academics as stressful and the pressure is
always there. There’s always a tight deadline, having too much of standards and the need to
perform very well caused me of my frequent stress.” (Participant 1)

“The pressure to be productive is always there, it is haunting me every time and is slowly killing
me somehow. If you ever take a break, there’s a guilty conscience because of the thought that
maybe somebody else is out there working the hardest. It made me anxious every time there are
deadlines and upcoming exams because it feels like I have to do better and feels like my future
depends on the outcome of my performance, what if I failed? I am exhausted living to that
thought. Also, I am aware of my parents not pressuring me but I know they had expectations,
expecting that I will graduate with flying colors because my siblings did.” (Participant 2)

“Academics literally makes me feel anxious and pressured. I often feel overwhelmed by
expectations of my parents wanting me to earn a high grade and struggle with self-doubt because
I don’t know if I could earn that even though I am working hard and trying my best at the same
time.” (Participant 4)

Participant 1 describes his overall emotional in academics as stressful and being pressured. The
participant 1 is stressing over the tight deadlines and having too much standard that every student always
carry and that they needed to perform well. In a similar tone, participant 4 stated that the pressure is
always there. Says that if they ever take a break there is a guilty conscience, constant what ifs and
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anxiousness that they think they won’t make it. Expectation is also one of the reasons that worries the

said participant because of the title that their siblings had accomplished when they graduated. Participant
3 stated that academics literally makes them feel anxious and pressured. They feel overwhelmed by the
expectations of their parents wanting them to earn a high grade and that they struggled with self — doubt
because they think that it is hard for them to earn that grade even though they are working hard. On the
other hand, Achievement emotions is a relative to academic emotions since according to (Wang, et al.,
2024) these are the feelings that students are experiencing based on how they perform in their studies,
such as feeling happy and hopeful after getting a higher grade or feeling disappointed after receiving a
low grade. This describes the range of emotions students have in response to achieving a goal or not
achieving it. Since pressure and expectations are the top emotions that they are experiencing, it will
trigger or enhance their capabilities in order for them to do well on their performance and achievement
emotion will then follow in a way that they will be able to acknowledge their feelings and emotions
whether the learning outcome can be negative or positive such as being happy and joyful or like anger
or disappointment. These emotions have a profound impact on the culture and arts students’ self —
efficacy and on their academic performance.

Theme 2: Academic workload and deadlines

Workload constituent are the essential characteristics of tasks that influences students’
performance, shaping how students accomplish or carry out a required work and in what manner a person
understand the task given to them by their professor. Studying is indeed necessary because it can help
students to enhance their knowledge of the subject, whilst sitting fewer exams can mean less stress for
the students (Goulas, S. et al., 2020). In this way, it fosters non — cognitive skills and understanding, due
to the fact that students must learn to better manage their time through internally motivated deadlines.
Three out of 5 or 60% of the participants believed that academic workloads and deadlines play a vivid
role in increasing the stress and anxiety levels that the participants experienced. They believe that it
shows when projects are due at once according to participant three (03), while stress comes from
constant deadlines and the pressure of getting a good-grades that sometimes make them have a hard time
managing their workloads.

The following excerpts are extracted from the interviews:

“Academic workloads and deadlines often increase my stress and anxiety level because of how
many it is piled up. it is all piled up like there was no ending. I always stay up all night in order
for me to lessen the workloads but still there is a lot of work to be done. It is somehow affecting
my body clock is actually bad to stay up all night because I always lose sleep. However, having
it also pushes me to stay organized and focused.” (Participant 1)
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“It causes a lot of stress. Sometimes I lose sleep or feel burnout, especially when many projects
are due at once. Imagine, I haven’t recovered my body from all the work that a certain subject
is requiring and now I had to pull an all nightery so that I can be able to catch up from
tomorrow’s deadline.” (Participant 3)

“I often feel stressed and anxious about school. This stress comes from constant deadlines, the
pressure to get good grades, and sometimes having a hard time managing my workloads.”
(Participant 4)

This theme highlights the sentiments was emotional exhaustion. Participants reported emotions
such as being stressed, and anxious, and difficulty concentrating since it is directly linked to workloads
and deadline pressure. The participants not only affect their academic performance but also their mental
stability and overall life. Numerous studies have documented the adverse effects of workload on
students’ mental health and overall, well — being. Students who were unable to cope with the demands
of the coursework tends to experience anxiety and depression, which is a major predictor of the academic
performance, often manifests reduced motivation and loss of interest in learning (Otieno, 2025).
Participant 1 emphasizes that because of so many piled up workloads and deadlines, it is of the main
reason that increases their stress and anxiety. It says that it is like there was no ending regarding to the
workloads and deadlines. It was also stated there the reason they always stay up all night for them to at
least lessen the workloads however there is still a work to be done. Affecting their body, losing sleep by
staying up all night but still found a reason to stay organized and focused. In similar tone, participant 3
stated that academic workloads and deadlines caused a lot of stress, feeling burn out and loses sleep
when projects are due at once. According to participant 3 they still haven’t recovered their body from
the work that a certain subject is requiring them yet they still have to put an all nightery so they could
be able to catch up from the deadline the next day. Same with participant 4, they often feel stressed and
anxious and having a hard time managing their workloads because of the emotions they are experiencing
from all the deadlines and the pressure to get a good - grades. The result aligns with existing literature.
(Tayoto,2021) emphasized that academic workload is a significant pressure pointed in education,
directly affecting students’ time management, their strategies to study, and their overall mental health.
On a similar thought, (Petrache, 202) found that heavy school works puts a lot of pressure on students,
leading to stress and poor mental stability. Research supports the personal views in this study,
confirming that stress and anxiety are not just an effect but central emotional experiences caused by how
the university organize their workloads.
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4. Conclusion

This study investigated the culture and arts students’ level of academic emotions employing an
explanatory sequential mixed-methods. On the basis of the quantitative findings of the study, a high
level of academic emotions among the culture and arts education students was observed, suggesting that
emotional factors in academic setting or in education should be given more attention because they play
a key role in helping students succeed. Descriptive quantitative research design was employed to
investigate the level of the students’ academic emotion since the approach of the researched considered
statistical and objective results. This allows the systematic measurement and statistical analysis of the
respondents’ level of academic emotions, providing empirical validation to the conclusions being
established. The outcome of the study revealed that with respect to the academic emotions, the culture
and arts education students demonstrated a high level of academic emotions. Nonetheless, the statistical
analysis unveiled no significant difference in academic emotions between male and female students,
suggesting that both genders are experiencing emotions in academic with the p = 0.713. Moreover, no
significant difference was also found in terms of year levels with p = 0.804, suggesting that in terms of
their year levels they are still capable of adapting these academic emotions whether positive nor
negative. Consequently, qualitative investigation was performed to explore the reason contributing to
the high levels of academic emotions towards the culture and arts education students.

On the basis of the qualitative findings, two (2) themes develop for the reasons that contributes
to the high level of academic emotions towards the culture and arts education students. These themes
highlight how academic emotions provided necessary knowledge and awareness of students, including
those who have experienced positive and negative emotions, contributing to the high level of academic
emotions of students in academic setting. The theme pressure and expectations emphasized how these
factors contributed to the reasons why students are experiencing academic emotions. This highlights
how the pressure and expectations provide necessary awareness of the students experiencing these
emotions such as stress and anxiety. It also provides proper distribution of knowledge to the
administrative in handling students with different experiences towards academic emotion. Moreover,
the academic workload and deadlines highlight how this theme gives un-stabilized emotions to the
students. Academic pressure and deadlines become the significant factor why they have a high level of
academic emotions especially stress and anxiety, leading to deeper understanding that shapes them as
an individual to become more vocal and open to their situations and how they are feeling as well as
giving more understanding and knowledge by providing awareness that emotions are very necessary
and should be supported.

Bringing these points to a close, these themes highlighted the different factors contributing to
the culture and arts education students’ level of academic emotions. This conclusion contributes to a
comprehensive understanding of the overall situation of academic emotions. The researcher emphasizes
the importance of addressing emotional factors in academic set up to foster students’ success. This
finding may have implications for improving the learning process of each student.

Jimeno. 2026. An Explanatory Sequential Mixed - Methods Study of Culture and Arts Education Students’ Level of
Academic Emotions
Journal of Languages, Literature and Cultural Researches (JLLCR)

12


https://jllcr.minduraresearch.com/journal

Journal of Languages, Literature and Cultural Researches (JLLCR)
https://jllcr.minduraresearch.com/journal |https://minduraresearch.com

Volume 1 Issue 1-2026
XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX XXX XXX XXX XXX XXX XXX XXX XXX XX XXX XXX XX XXX XXX XXX XX XXX XXX XXX XXXXXXXXXXXXXXX

5. References

Adar, B. (2019). Academic Emotional Learning: A Critical Component of Self-Regulated Learning in
the  Emotional Learning Cycle.  Educational  Psychologist,  54(2), 84-105.
10.1080/00461520.2019.1582345.

Algarni, N. (2024). Predictors of foreign language proficiency: Emotion regulation, foreign language
enjoyment, or academic stress? System, 126. https://doi.org/10.1016/j.system.2024.103462.

Askins, K. (2009). ‘That's just what I do’: Placing emotion in academic activism. Emotion, Space and
Society, 2(1), 4-13. https://doi.org/10.1016/j.emospa.2009.03.005.

Bell, C., Bierstedt, L., Hu, T., Ogren, M., Reider, L., & LoBue, V. (2024). Learning through language:
The importance of emotion and mental state language for children’s social and emotional

learning. Social and Emotional Learning: Research, Practice, and Policy, 24.
https://doi.org/10.1016/j.sel.2024.100061.

Bertella, G., & Tomassini, L. (2024). Humour and comics for academic change and well-being. Annals
of Tourism Research, 109. https://doi.org/10.1016/j.annals.2024.103862.

Bieg, M., Goetz, T., & Hubbard, K. (2013). Can I master it and does it matter? An intraindividual
analysis on control-value antecedents of trait and state academic emotions. Learning and
Individual Differences, 28, 102-108. https://doi.org/10.1016/j.1indif.2013.09.006.

Chen, J., & Chen, G. (2025). Academic burnout among Chinese college students: A study based on
FSQCA method. Acta Psychologica, 253. https://doi.org/10.1016/j.actpsy.2025.104701.

Chen, X., & Leung, F. (2024). Secondary school students' appraisal profiles and their relations with
academic emotions in mathematics. Learning and Individual Differences, 115, 102545.
https://doi.org/10.1016/.1indif.2024.102545.

Chen, X., & Lu, L. (2022). How classroom management and instructional clarity relate to students'
academic emotions in Hong Kong and England: A multi-group analysis based on the control-
value theory. Learning and Individual Differences,
98,.https://doi.org/10.1016/.1indif.2022.102183.

Chung, S., & Chen, H. (2025). Academic procrastination and emotion regulation: Parallel trajectories
and reciprocal influences over an academic semester. Personality and Individual Differences,
237. https://doi.org/10.1016/j.paid.2025.113050.

Collie, R., & Martin, A. (2024). The academic and social-emotional flourishing framework. Learning
and Individual Differences, 114. https://doi.org/10.1016/j.1indif.2024.102523.

Jimeno. 2026. An Explanatory Sequential Mixed - Methods Study of Culture and Arts Education Students’ Level of
Academic Emotions
Journal of Languages, Literature and Cultural Researches (JLLCR)

13


https://jllcr.minduraresearch.com/journal

Journal of Languages, Literature and Cultural Researches (JLLCR)
https://jllcr.minduraresearch.com/journal |https://minduraresearch.com

Volume 1 Issue 1-2026
XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX XXX XXX XXX XXX XXX XXX XXX XXX XX XXX XXX XX XXX XXX XXX XX XXX XXX XXX XXXXXXXXXXXXXXX

Cubukcu, F. (2013). The Significance of Teachers’ Academic Emotions. Procedia - Social and
Behavioral Sciences, 70, 649-653. https://doi.org/10.1016/j.sbspro.2013.01.105.

Dai, K., & Wang, Y. (2024). Enjoyable, anxious, or bored? Investigating Chinese EFL learners’
classroom emotions and their engagement in technology-based EMI classrooms. System, 123.
https://doi.org/10.1016/j.system.2024.103339.

Datu, J. (Volume 68, June 2018, Pages 195-205). Everyday discrimination, negative emotions, and
academic achievement in Filipino secondary school students: Cross-sectional and cross-lagged
panel investigations. Journal of  School Psychology, 68, 195-205.
https://doi.org/10.1016/j.jsp.2018.04.001.

Ehsan, N., & Afsheen, R. (2024). Interplay of academic emotion regulation, academic mindfulness, L.2
learning experience, academic motivation, and learner autonomy in intelligent computer-assisted
language learning: A study of EFL learners. System, 125.
https://doi.org/10.1016/j.system.2024.103419.

Fong, C., Warner, J., Williams, K., Schallert, D., Chen, L., Williamson, Z., & Lin, S. (2016).
Deconstructing constructive criticism: The nature of academic emotions associated with

constructive, positive, and negative feedback. Learning and Individual Differences, 49, 393-399.
https://doi.org/10.1016/j.1indif.2016.05.019.

Graf, E., Stempfer, L., Muis, K., & Goetz, T. (2024). Classroom emotions in civic education: A
multilevel approach to antecedents and effects. Learning and Instruction, 90.
https://doi.org/10.1016/j.learninstruc.2023.101869.

Grazia, V. (2021). Being bored at school: Trajectories and academic outcomes. Learning and Individual
Differences, 90. https://doi.org/10.1016/5.1indif.2021.102049.

Guo, H. &. (2024). Unpacking EFL learners’ emotions and emotion-regulation strategies in digital
collaborative academic reading projects: An integrated approach of vignette methodology and
interview  analysis.  Journal  of  English  for  Academic  Purposes, 71.
https://doi.org/10.1016/j.jeap.2024.101404.

Hee, M. (2025). Other-self similarity, motivation, emotion, and learning. Learning and Instruction, 95.
https://doi.org/10.1016/j.learninstruc.2024.102026.

Hua, L., & Xiarong, Z. (2024). “I will resume my research work when things settle down”: A narrative
inquiry of an EFL academic's emotions and identities in research experiences. Heliyon, 10(12).
https://doi.org/10.1016/j.heliyon.2024.e33250.

Jimeno. 2026. An Explanatory Sequential Mixed - Methods Study of Culture and Arts Education Students’ Level of
Academic Emotions
Journal of Languages, Literature and Cultural Researches (JLLCR)

14


https://jllcr.minduraresearch.com/journal

Journal of Languages, Literature and Cultural Researches (JLLCR)
https://jlicr.minduraresearch.com/journal |https://minduraresearch.com
Volume 1 Issue 1-2026

XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX

Hui, L., & Wang, X. (2024). Buoyancy and engagement in online English learning: The mediating roles
and complex interactions of anxiety, enjoyment, and boredom. System, 125.
https://doi.org/10.1016/j.system.2024.103418.

Janke, K., Wilby, J., & Zavod, r. (2020). Academic writing as a journey through “chutes and ladders™:
How well are you managing your emotions? Currents in Pharmacy Teaching and Learning,
12(2), 103-111. https://doi.org/10.1016/j.cptl.2019.11.001.

Jena, R. (2019). Understanding academic achievement emotions towards business analytics course: A
case study among business management students from India. Computers in Human Behavior,
92,716-723. https://doi.org/10.1016/j.chb.2018.08.024.

Jian Lu, Zhong., Hu, Jun., Tian, Yuan., Xi, Yu-Ting. (2023). “Have to do” or “willing to do”: Examining
the relationship between self-control and academic emotions using experience sampling method.
Part of Special Education, 9(10),.https://doi.org/10.1016/j.heliyon.2023.20598.

Khandelwal, K., & Upadhyay, K. (2024). Dealing with the robotic trainer: strategies for managing
emotions. Development and Learning in Organizations: An International Journal, 38(4), 16-18.

https://doi.org/10.1108/DLO-02-2023-0039.

Kang, M., & You, J. (2014). The role of academic emotions in the relationship between perceived
academic control and self-regulated learning in online learning. Computers & Education,
77,125-133. https://doi.org/10.1016/j.compedu.2014.04.018.

Ketonen, E., Dietrich, j., Moeller, j., Salmela-Aro, k., & Lonka, k. (Volume 53, February 2018, Pages
10-20). The role of daily autonomous and controlled educational goals in students’ academic

emotion states: An experience sampling method approach. Learning and Instruction, 53, 1-10.
https://doi.org/10.1016/j.learninstruc.2017.07.003.

Kordts-Freudinger, R., & Thies, K. (2019). German higher education academic staff’s positive emotions
through work domains. International Journal of Educational Research, 98, 1-12.
https://doi.org/10.1016/].ijer.2019.08.004.

Kwon, K., Kupzyk, K., & Benton, A. (2018). Negative emotionality, emotion regulation, and
achievement: Cross-lagged relations and mediation of academic engagement. Learning and
Individual Differences, 67, 33-40. https://doi.org/10.1016/5.1indif.2018.07.004.

Li, M. (2025). Mapping academic motivation, self-efficacy, achievement emotions, and vocabulary
learning in a game-enhanced learning environment from the lens of activity theory. Learning
and Motivation, 89. https://doi.org/10.1016/j.Imot.2024.102087.

Jimeno. 2026. An Explanatory Sequential Mixed - Methods Study of Culture and Arts Education Students’ Level of
Academic Emotions
Journal of Languages, Literature and Cultural Researches (JLLCR)

15


https://jllcr.minduraresearch.com/journal

Journal of Languages, Literature and Cultural Researches (JLLCR)
https://jlicr.minduraresearch.com/journal |https://minduraresearch.com
Volume 1 Issue 1-2026

XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX

Liu, H., Yao, M., & Xing, H. (2024). Transition of academic motivation profiles and its relationship
with academic outcomes, perceived parenting, and self-regulated emotion strategies. Learning
and Individual Differences, 112. https://doi.org/10.1016/j.1indif.2024.102460.

Luo, Y., & Wei, H. (2025). Uncovering the state of academic motivation, achievement emotion, self-
confidence, and achievement goals in online/offline language instruction. Learning and
Motivation, 89. https://doi.org/10.1016/j.1mot.2024.102085.

Martin, A., & Collie, R. (2024). Students' perceived competence across academic and social-emotional
domains: Unique roles in relation to autonomy-supportive teaching, academic engagement, and
well-being. Learning and Individual Differences, 116.
https://doi.org/10.1016/j.1indif.2024.102563.

Masnan, F. (2025). The role of sense of purpose, time management, attendance, sleep and self-esteem
in academic performance among university students in Malaysia. Social Sciences & Humanities
Open, 11. https://doi.org/10.1016/j.ssah0.2024.101258.

Mclnerney, D., Watkins, D., & King, R. (2012). How you think about your intelligence determines how
you feel in school: The role of theories of intelligence on academic emotions. Learning and
Individual Differences, 22(6), 814-819. https://doi.org/10.1016/j.1indif.2012.04.005.

Mesfin, T., Alex, Y., & Mulu, G. (2022). Determinants of good academic performance among university
students in Ethiopia: a cross-sectional study. BMC Medical Education, 22(1),.
https://doi.org/10.1186/5s12909-022-03461-0.

Mulualem, Y., Mulu, Y., & Gebremeskal. (2022). Effects of English learning beliefs on English
achievement: academic emotions as mediators. Heliyon, 8(7).
https://doi.org/10.1016/j.heliyon.2022.¢09829.

Nuralieva, N., Wei, Z., Al-Qadri, A., & Saraa, N. (2024). Students’ beliefs, basic psychological needs,
classroom participation, foreign language anxiety, and academic adjustment: A correlation study
in Tashkent, Uzbekistan. Heliyon, 10(18). https://doi.org/10.1016/j.heliyon.2024.e37127.

Oriol-Granado, X., Mendoza-Lira, M., Apablaza, C., Molina-Lopez, M. (2017). Positive Emotions,
Autonomy Support and Academic Performance of University Students: The Mediating Role of
Academic Engagement and Self-efficacy. Revista de Psicodidactica (English ed.), 22(1), 45-53.
https://doi.org/10.1387/RevPsicodidact.14280.

Palou, P., Sesé¢, A., & Conti, J. (2017). Teaching skills, students' emotions, perceived control and
academic achievement in university students: A SEM approach. Teaching and Teacher
Education, 67,1-8. https://doi.org/10.1016/j.tate.2017.05.013.

Jimeno. 2026. An Explanatory Sequential Mixed - Methods Study of Culture and Arts Education Students’ Level of
Academic Emotions
Journal of Languages, Literature and Cultural Researches (JLLCR)

16


https://jllcr.minduraresearch.com/journal

Journal of Languages, Literature and Cultural Researches (JLLCR)
https://jlicr.minduraresearch.com/journal |https://minduraresearch.com
Volume 1 Issue 1-2026

XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX

Penezi¢, Z., Sori¢, 1., & Buri¢, 1. (2016). Emotion regulation in academic domain: Development and
validation of the academic emotion regulation questionnaire (AERQ). Personality and
Individual Differences, 96, 138-147. https://doi.org/10.1016/j.paid.2016.02.074.

Putwain, D., Sander, P., & Larkin, D. (2013). Using the 2 % 2 framework of achievement goals to predict
achievement emotions and academic performance. Learning and Individual Differences, 25.
https://doi.org/10.1016/;.1indif.2013.01.006.

Pekrun, R. &. (2002). Academic emotions in students' self-regulated learning and achievement: A
program of qualitative and quantitative research. Educational Psychologist, 37(2), 91 -
105.10.1207/S15326985EP3702 4.

Pekrun, R. &. (2012). Academic emotions and student engagement. Handbook of Research on Student
Engagement, 259 - 282. 10.1007/978-1-4614-2018-7 12.

Pinheiro, M. (2025). SES and academic achievement are (not always) related: Profiles of student SES,
academic achievement and their links to socio-emotional, cognitive, and metacognitive

characteristics. Learning and Instruction, 95.
https://doi.org/10.1016/j.learninstruc.2024.102055.

Putwain, D., Daumiller, M., Hussain, T., & Pekrun, R. (2024). Revisiting the relation between academic
buoyancy and coping: A network analysis. Contemporary Educational Psychology, 78.
https://doi.org/10.1016/j.cedpsych.2024.102283.

Sadoughi, M., & Hejazi, S. (2021). Teacher support and academic engagement among EFL learners:
The role of positive academic emotions. Studies in Educational Evaluation, 70.
https://doi.org/10.1016/j.stueduc.2021.101060.

Seibert, G., Bauer, K., May, R., & Fincham, F. (2017). Emotion regulation and academic
underperformance: The role of school burnout. Learning and Individual Differences, 60, 1-9.
https://doi.org/10.1016/;.1indif.2017.10.001.

Senker, K. (2021). Mindfulness and academic emotions: A field study during a lecture. Learning and
Individual Differences, 92. https://doi.org/10.1016/j.1indif.2021.102079.

Senker, K., Fries, S., Dietrich, J., & Grund, A. (2021). Mindfulness and academic emotions: A field
study during a lecture. Learning and Individual Differences, 92, 102079.
https://doi.org/10.1016/;.1indif.2021.102079.

Seong, H., & Chang, E. (2021). Profiles of perfectionism, achievement emotions, and academic burnout
in South Korean adolescents: Testing the 2 X 2 model of perfectionism. Learning and Individual
Differences, 90. https://doi.org/10.1016/j.1indif.2021.102045.

Jimeno. 2026. An Explanatory Sequential Mixed - Methods Study of Culture and Arts Education Students’ Level of
Academic Emotions
Journal of Languages, Literature and Cultural Researches (JLLCR)

17


https://jllcr.minduraresearch.com/journal

Journal of Languages, Literature and Cultural Researches (JLLCR)
https://jllcr.minduraresearch.com/journal |https://minduraresearch.com

Volume 1 Issue 1-2026
XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX XXX XXX XXX XXX XXX XXX XXX XXX XX XXX XXX XX XXX XXX XXX XX XXX XXX XXX XXXXXXXXXXXXXXX

Sinval, G., Oliveria, P., Novais, F., & Almeida, C. (2025). Exploring the impact of depression, anxiety,
stress, academic engagement, and dropout intention on medical students' academic performance:
A prospective  study. Journal of  Affective  Disorders, 368,  665-673.
https://doi.org/10.1016/j.jad.2024.09.116.

Songyun, C. (2024). Mining emotions in academic writing: A subdisciplinary probe into medical
research articles. English for Specific Purposes, 74,55-67.
https://doi.org/10.1016/j.esp.2024.01.002.

Souza, V., Miranda, 1., & Coca, A. (2024). The emotions lived in mathematics classes and their
reflection outside the school context: A case study of Manuel. The Journal of Mathematical
Behavior, 75. https://doi.org/10.1016/j.jmathb.2024.101168.

Stockinger, K., Nett, E., & Dresel, D. (2025). Commonalities and differences in strategies for regulating
motivation and emotion in academic settings: A within-person approach. Learning and
Instruction, 95. https://doi.org/10.1016/j.learninstruc.2024.102009.

Stockinger, K., Rinas, R., & Daumiller, M. (2021). Student adaptability, emotions, and achievement:
Navigating new academic terrains in a global crisis. Learning and Individual Differences, 90.
https://doi.org/10.1016/;.1indif.2021.102046.

Sun, B. &. (2023). Relationship between time pressure and consumers' impulsive buying—Role of
perceived value and emotions. Heliyon, 9(12). https://doi.org/10.1016/j.heliyon.2023.e23185.

Sun, C., Hu, B., Zhang, P., Wu, T., Wang, L., & Fu, Y. (2025). Negative emotions among Chinese
primary and middle school students and association with screen time: A network analysis.
Journal of Affective Disorders, 370, 373-380. https://doi.org/10.1016/j.jad.2024.11.030.

Vazquez, A., Alvarez, L., & Lanza, A. (2023). Is comparison the thief of joy? Students’ emotions after
socially comparing their task grades, influence on their motivation. The International Journal of
Management Education, 21(2). https://doi.org/10.1016/j.ijme.2023.100813.

Wang, J., Liu, Y., Xu, L., Ding, Y., Liu, R., & Zhen, R. (2017). The mediating roles of academic self-
efficacy and academic emotions in the relation between basic psychological needs satisfaction

and learning engagement among Chinese adolescent students. Learning and Individual
Differences, 54, 210-216. https://doi.org/10.1016/j.1indif.2017.01.017.

Wang, N. (2024). How does basic psychological needs satisfaction contribute to EFL learners’
achievement and positive emotions? The mediating role of L2 self-concept. System, 123.
https://doi.org/10.1016/j.system.2024.103340.

Wang, W., Liu, J., Chen, K., Chen, J., & Liu, Y. (2023). The associations between academic stress and
depression among college students: A moderated chain mediation model of negative affect, sleep

Jimeno. 2026. An Explanatory Sequential Mixed - Methods Study of Culture and Arts Education Students’ Level of
Academic Emotions

Journal of Languages, Literature and Cultural Researches (JLLCR)
18


https://jllcr.minduraresearch.com/journal

Journal of Languages, Literature and Cultural Researches (JLLCR)
https://jllcr.minduraresearch.com/journal |https://minduraresearch.com

Volume 1 Issue 1-2026
XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX XXX XXX XXX XXX XXX XXX XXX XXX XX XXX XXX XX XXX XXX XXX XX XXX XXX XXX XXXXXXXXXXXXXXX

quality, and social support. Acta Psychologica, 239.
https://doi.org/10.1016/j.actpsy.2023.104014.

Wang, Y., Cao, Y., Gong, S., Wang, Z., Li, N.,& Ai, L. (2022). Interaction and learning engagement in
online learning: The mediating roles of online learning self-efficacy and academic emotions.
Learning and Individual Differences, 94. https://doi.org/10.1016/.1indif.2022.102128.

Wang, Y., Shen, B.,, & Yu, X. (2021). A latent profile analysis of EFL learners’ self-efficacy:
Associations with academic emotions and language proficiency. System, 103.
https://doi.org/10.1016/j.system.2021.102633.

Westphal, A., Kretschmann, J., Gronostaj, A., & Vock, M. (2018). More enjoyment, less anxiety and
boredom: How achievement emotions relate to academic self-concept and teachers' diagnostic
skills. Learning and Individual Differences, 62, 108-117.
https://doi.org/10.1016/;.1indif.2018.01.016.

Williams, M., & Taylor, T. (2017). The influence of negative affect on test anxiety and academic
performance: An examination of the tripartite model of emotions. Learning and Individual
Differences, 54, 1-8. https://doi.org/10.1016/j.1indif.2017.01.002.

Williamson, J., & Sharp, A. (Volume 39, Issue 5, September 2013, Pages 385-391). Cognitions,
Emotions, and Applications: Participants' Experiences of Learning about Strengths in an
Academic Library. The Journal of Academic Librarianship, 39(5), 385-391.
https://doi.org/10.1016/j.acalib.2013.02.008.

Wong, M., Power, T. (2023). Control/value appraisals and achievement emotions in primary school
children in Hong Kong: The mediating role of academic coping. Children and Youth Services
Review, 154. https://doi.org/10.1016/j.childyouth.2023.107128.

Wong, T., Colasante, T.,& Malti, T. (2023). A longitudinal examination of school-related and mental
health mediators linking emotion regulation to academic achievement. Journal of School
Psychology, 101. https://doi.org/10.1016/j.jsp.2023.101253.

Wu, Y., Xu, X., Xue, J., & Hu, P. (2023). A cross-group comparison study of the effect of interaction
on satisfaction in online learning: The parallel mediating role of academic emotions and self-
regulated learning. Computers & Education, 199,
104776.https://doi.org/10.1016/j.compedu.2023.104776.

Xie, C. (2024). “Wheels stuck in the mud”: A qualitative study of experiences of academic burnout in
graduate nursing students. Nurse Education Today, 140.
https://doi.org/10.1016/j.nedt.2024.106287.

Jimeno. 2026. An Explanatory Sequential Mixed - Methods Study of Culture and Arts Education Students’ Level of
Academic Emotions
Journal of Languages, Literature and Cultural Researches (JLLCR)

19


https://jllcr.minduraresearch.com/journal

Journal of Languages, Literature and Cultural Researches (JLLCR)
https://jlicr.minduraresearch.com/journal |https://minduraresearch.com
Volume 1 Issue 1-2026

XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX
Xu, H. (2024). The role of positive learning emotions in sustaining cognitive motivation for multilingual
development. System, 123. https://doi.org/10.1016/j.system.2024.103323.

Yao, H. (2025). ‘A level-breaking adventure game’: A grounded theory study of postgraduate nurses'
academic growth trajectory. Nurse Education Today, 146.
https://doi.org/10.1016/j.nedt.2024.106520.

Yuan, Y., Li, Y., & Nie, J. (2024). An individual adaptive ubiquitous learning paradigm: Focusing on
the collection and utilization of academic emotions. Computers in Human Behavior,
156,.https://doi.org/10.1016/j.chb.2024.108228.

Zhang, D., Mushtaque, 1., & Hanif, M. (2025). Exploring the role of perfectionism and psychological
capital in the relationship between academic procrastination, test anxiety and suicidal ideation
among pre-medical students. Acta Psychologica, 252.
https://doi.org/10.1016/j.actpsy.2024.104662.

Zheng, X. (2023). Social media and psychology of language learning: The role of telegram-based
instruction on academic buoyancy, academic emotion regulation, foreign language anxiety, and
English achievement. Heliyon, 9(5). https://doi.org/10.1016/j.heliyon.2023.e15830.

Jimeno. 2026. An Explanatory Sequential Mixed - Methods Study of Culture and Arts Education Students’ Level of
Academic Emotions
Journal of Languages, Literature and Cultural Researches (JLLCR)

20


https://jllcr.minduraresearch.com/journal

