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Abstract 

In the 21st-century multicultural context, classrooms are becoming more diverse due to the constant 

exchange of diverse learners around the world. As the students are gradually shaped to diversity, the 

teacher should be interculturally trained and well-equipped to cater to diverse students.  Culturally 

responsive teachers are woven into instructional content and professionalism. With the aim of 

recognizing the necessity for improving the interaction between teachers and students in multicultural 

environments, this study explores the interconnectedness of teachers' identity, intercultural competence, 

and engagement in a culturally diverse classroom. The results of the survey with 150 pre-service teachers 

in a university reveal that professional development molds the identity of a teacher, as it is linked to 

various cultural courses and literacy. Well-equipped teachers with cultural courses and literacy skills 

will lead to significant intercultural competence, and this contributes to a positive engagement in the 

learning process in the classroom.  The results also emphasize that there are no significant differences 

in engagement and interaction when pre-service teachers are grouped according to their respective fields. 

Furthermore, various factors gradually contribute to a positive atmosphere in a culturally diverse 

classroom. 
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1.0 Introduction 

 

1.1 Background of the study 
 

 

The field of education continues to undergo dynamic transformations (Alieto et al., 2024; 

Cabangcala et al., 2021). Within multicultural settings, cultural landscapes are growing increasingly 

intricate, shaped by ongoing migration and the continuous exchange of ideas and experiences. 

 

Accordingly, citizens around the world must be able to effectively act and establish constructive 

interactions in these contexts (Aksin, 2023). As culture continuously adopts exchanges, schools and 

other institutions anticipate enormous adjustments by equipping teachers with multicultural education. 

Schools are becoming a more important context of intergroup contact between culturally diverse 

teachers and students. Therefore, the work of schools to develop cohesion within culturally diverse 

classrooms becomes even more important (Baskeville, 2011), schools are generally expected to promote 

positive intercultural relations and to provide equal opportunities for all students (Thijs et al., 2025). 

Schools or institutions that neglect cultural aspects risk perpetuating inequalities and failing to provide 

and promote inclusive learning environments (Katitas et al., 2024). As classrooms become more 

culturally complex and linguistically diverse, teachers need to develop assessment practices and 

strategies, as teaching in the twenty-first century has become more complex, intensive and demanding 

(Baskeville, 2011), which further allows students' learning. Such practices must be inclusive and 

responsive to students’ culturally and socially based knowledge and understanding to facilitate education 

for all. Culturally responsive practices are woven into both instructional content and teacher disposition 

(Franco et al., 2024). Teachers are called to take hands in response to the increase in the diversity of 

students, which arises from differences in culture, race/ethnicity, language, class, and nationality in 

classrooms (Choi & Mao, 2021). Educators need to develop a greater understanding of viewpoints and 

engage with cultural resources (Slaughter et al., 2024). This means that teachers are expected to respond 

effectively to the linguistic and cultural backgrounds of students, promote tolerance and social cohesion, 

be sensitive to cultural issues, and accommodate various cultural backgrounds (Hagenaars et al., 2025). 

  

Teachers find the implementation of inclusive education challenging, particularly 

accommodating all students in diverse classrooms and giving them equal opportunities to demonstrate 

their competence in assessment situations (Wiese & Nortvedt, 2023). Additionally, teachers cannot be 

expected to effectively accommodate cultural diversity in their classrooms without being professionally 

prepared for it. A lack of education for cultural diversity in teachers' professional development parallels 

a lack of professional confidence in responding to diversity, which is suggested to be a direct reflection 

(Abacioglu et al., 2022). Teachers need to change pedagogy, performance, consciousness and voice to 

address differences in their classrooms. Teachers also need to challenge themselves to broaden their 

https://jllcr.minduraresearch.com/journal
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thinking so that they understand their students’ diverse backgrounds and prior knowledge more clearly 

to serve their learning needs effectively (Baskeville, 2011). 

  

 In a culturally diverse environment, it becomes essential to work on perceptions about 

interculturality, personal understanding, values and rights while emphasizing respect and tolerance, 

which can be achieved through intercultural education. This intercultural education aims to go beyond 

passive coexistence and promote active intercultural understanding, mutual respect, shared cultural 

expression, and communication among students from different backgrounds (Basarkod et al., 2024), 

which will equip educators to impact learners in the classroom and instruct them on intercultural 

competence in culturally diverse settings (Prodanova & Kocarev, 2024). Like other individuals, teachers 

have their own ideas about what is important and desirable when they focus on multiethnic societies; 

these ideas also involve questions around handling cultural diversity. In preparing teachers for teaching 

in diverse classrooms, there is a need to stimulate intercultural competencies; however, interiors are not 

simply acquired and are never lost again. Rather, it can be described as continuous reflection on one's 

own beliefs, knowledge, power structures, and privileges (Costa et al., 2023). 

 

Therefore, in conducting this research, working effectively in culturally diverse classrooms is 

important, as this research examines the pre-service teachers’ level of identity, competence and 

engagement in working with students with different cultural backgrounds. Additionally, the researcher 

conducted this study to determine whether there is a significant difference in service teachers’ identity, 

intercultural competence, and engagement in culturally diverse classrooms and a significant relationship 

between teachers’ identity and intercultural competence and between intercultural competence and 

teachers’ engagement. 

 Studies in this area describe cultural diversity by referring to various other terms, and the 

meaning of cultural diversity appears to vary (Fylkesnes, 2018). Nevertheless, no investigation has 

investigated the impact of teachers’ identity on intercultural competence, as this also affects teachers’ 

engagement in the long run. Additionally, there is no prior investigation that fills the gap in previous 

research to explore today’s cultural diversity. By providing thorough investigation beyond the previous 

study (Prodanova & Kocarev, 2024) this will support the previous study, as it will fill the knowledge, 

population and locality gaps. Previous studies on this topic focused on higher education professors with 

different careers working in culturally diverse academic environments, whereas this study focused only 

on different fields of specialization in teacher education students to accomplish the primary goal of 

examining teachers’ identity, intercultural competence and engagement in a culturally diverse 

classrooms. 

 

1.2 Research Question 

 

https://jllcr.minduraresearch.com/journal
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     This study aims to measure the Pre-Service Teacher’s Identity, intercultural competence and 

engagement in a culturally diverse classroom. Specifically, the present study primarily seeks to 

address the following questions: 

1. What are the respondents’ levels of identity, intercultural competence and engagement? 

2. Is there a significant relationship between the respondents’ identity and intercultural 

competence? 

3. Is there a significant relationship between the respondents’ intercultural competence and 

engagement? 

4. Is there a significant difference in the respondents’ identity, intercultural competence and 

engagement when the data are grouped across programs? 

5. What factors contribute to teachers’ strong or weak engagement in a culturally diverse 

classroom? 

 

 

 

2.0 Methodology 

2.1 Research Design 

 The researcher utilized an explanatory sequential mixed method design in which the initial result 

of the quantitative phase was deepened qualitatively. The researcher faced the task of deciding what 

quantitative results should be used to guide the sampling decisions for the follow-up in the qualitative 

phase and which ones would not be included (Haynes-Brown, 2025). In the quantitative phase, the 

researcher used consent questionnaires to provide a clear overview of the specific standing, which 

includes the respondents’ identity, intercultural competence and engagement, and to explore its 

differences and relationships in a cross-sectional manner. Furthermore, the researcher conducted 

multiple shots of interviews to determine the factors that contributes to the teachers’ strong or weak 

engagement in a culturally diverse classroom during the qualitative phase. This explanatory sequential 

mixed method design provides a clear picture and more established explanation of the phenomenon. 

 

2.2 Respondents for Quantitative study 

 

 The study employed stratified random sampling, whereas this approach or technique was 

selected to better and equally determine the findings of the study. Among the 284 participants, 150 

https://jllcr.minduraresearch.com/journal
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consisted of fourth-year pre-service teachers enrolled in various fields under the College of Teacher 

Education program in a university. 

2.3 Respondents for Qualitative study 

 There were 15 respondents in the qualitative phase, accounting for 10% of those participated in 

the quantitative phase. The respondents had practicum teaching as a qualification and standard for the 

study to be more substantial. To ensure that the informants fulfilled the conditions for the study, the 

researcher purposefully chose them. The informants were purposively selected by the researcher to 

ensure that they meet the necessary requirements for the study.  

2.4 Quantitative Research Instruments 

 

 To determine the findings of the study, analytical methods use statistical descriptive analysis to 

distinguish the demographic profile sample and inferential analysis to capture the significant 

relationships and differences among the variables. The research instrument was adapted from a previous 

study (Prodanova, et al., 2024). Owing to changes in perspective, the name “professor” was changed to 

“teacher”. The instrument were also sought by experts to ensure the content validity of the scales, which 

were further evaluated through exploratory and confirmatory factor analysis (Pronadova & Kocarev, 

2024). The instrument was pilot tested with a total of 30 respondents, and it was analyzed through 

Cronbach’s Alpha reliability test. The instrument consists of 3 parts: teachers’ identity has 7 statements, 

intercultural competence has 18 statements, and teachers’ engagement has 5 statements. The instrument 

has 30 statements in total. Five-point Likert scale measurements (1-strongly disagree, 2-disagree, 3-

neutral, 4-agree, and 5-strongly agree) were applied to classify respondents’ agreement with the 

statements. 

    

 Through a reliability analysis, the findings indicate that intercultural competence has excellent 

reliability, with a Cronbach’s Alpha of 0.938. On the other hand, teachers’ identity and engagement 

have good reliability because the Cronbach’s Alpha is above 0.80. A reliability test that is less than 0.60 

is considered poor, and 0.7 is acceptable. During the refinement of the scale in the instrument, a total of 

3 items were deleted due to low or non-significant loadings, from teachers’ identity, intercultural 

competence and teachers’ engagement. 

 

2.5 Qualitative Research Instruments 

 

 To enable the informant to freely share their thoughts and views, the researcher used open-ended 

inquiry/questions. The content validity and reliability of these main questions were established by the 

researcher and confirmed by a research specialist. To further examine developing themes, the researcher 

https://jllcr.minduraresearch.com/journal
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developed additional follow-up questions throughout the interview on the basis of the participants' 

responses to further explores emerging themes.  

 

23.6 Ethical Consideration 

 

 The Western Mindanao State University Research Ethics Oversight Committee (REOC) gave 

the researcher permission to gather data. Prior to data collection, the researcher obtained the participants' 

agreement and ensured that they were aware of the goals, risks, and advantages of the study. The 

respondents' confidentiality and anonymity were rigorously protected. 

 

2.7 Quantitative collection procedure 

   

 The data collection involved the use of a traditional printed survey questionnaire with an attached 

letter of consent to assess their willingness to participate, which was physically distributed to the 

respondents. The physical distribution of questionnaires allows raising concerns and questions for 

clarification from the researcher. Each of the respondents took 3–5 minutes to answer the survey. The 

survey was physically distributed in their respective classrooms within the CTE building to ensure their 

comfortableness and less distraction while answering. The respondents were provided clear instructions 

and were assured of the confidentiality of their responses. 

 

2.8 Qualitative Collection Procedure 

 

 One-on-one semi-structured interviews lasting 15-20 minutes were used to collect data for the 

qualitative phase. The participants gave their informed consent prior to the interviews, and the researcher 

ensured that the participants understood the goal of the study. To promote effective and straightforward 

communication, the interviews were conducted face to face. The researcher asked follow-up questions 

on the basis of the informant's answers to the main research topic that was posed during the session. To 

guarantee the accuracy of the data gathered, the interviews were audio recorded with the participants' 

consent. To preserve participant confidentiality and privacy, all recordings were kept private. In addition 

to being told of the possible advantages of participating in the study, the participants were reassured that 

there were no hazards involved. The participants were reminded that their participation in the study was 

completely optional and that they could withdraw at any moment without facing any repercussions. 

2.9 Quantitative Data Analysis Procedure 

 

https://jllcr.minduraresearch.com/journal


 

 
Journal of Languages, Literature and Cultural Researches (JLLCR) 

https://jllcr.minduraresearch.com/journal |https://minduraresearch.com  

Volume 1 Issue 1-2026 
Received: November 1, 2025     |     Accepted: December 15, 2025     |     Published: March 31, 2025 

XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX 

Sala. 2026. An Empirical analysis among Pre-service Teachers’ Identity, Intercultural Competence and Engagement in a 

culturally diverse classroom 

Journal of Languages, Literature and Cultural Researches (JLLCR) 

60 
 

To analyze the data, the gathered responses were coded, and IBM SPSS version 20 was used. To 

analyze the data, descriptive analysis was used to determine the frequency of demographic profiles such 

as gender, age, and program. The researcher conducted a normality test, and the results revealed that the 

items were normally distributed, with results greater than 0.05 according to the Kolmogorov‒Smirnov 

test. The researcher uses parametric tools to analyze the data needed. To assess the reliability of the 

instrument, Cronbach’s alpha statistic was used. This ensures the consistency of the items in the 

instrument. For inferential differences, the researcher utilized one-way ANOVA. For inferential 

relationships, the researcher utilizes Pearson correlation. For the interpretation of the descriptive mean 

and standard deviation, equal intervals of the Teachers’ Identity and Teachers’ Engagement, whereas 

1.0-1.79 (Weak), 1.80-2.59 (Somewhat Weak), 2.60-3.39 (Neutral), 3.40-4.19 (Somewhat Strong) and 

4.20-5.00 (Strong), were computed. For intercultural competence, equal intervals of 1.0-1.79 (not very 

competent), 1.80-2.59 (not competent), 2.60-3.39 (neutral), 3.40-4.19 (competent) and 4.20-5.00 (very 

competent) were used. 

 

 

2.10 Qualitative Data Analysis Procedure 

 

 The researcher employed thematic analysis that synthetically represented the themes to analyze 

the content around an initial research question (Hartman et al., 2025). Microsoft Word was used to 

transcribe the audio recordings of the interviews, and Standard English Translation was used to translate 

the Filipino responses. Significant statements and direct quotes were taken from the participants' 

responses by the researcher after transcription. Keywords were then discovered from these responses, 

which were then utilized to build codes and develop themes. The respondents of this study were coded 

as participants 1-15 based on the order in which they were questioned. 

 

3.0 Results and Discussion 

 

Quantitative findings 

 

Table 1. Pre-service Teachers’ Identity, Intercultural competence and Engagement 
Pre-Service Teachers’  

 M SD Interpretation 

Teachers’ Identity 4.35 0.40 Strong Identity 

Intercultural Competence 4.34 0.51 Very Competent 

Teachers’ Engagement 4.37 0.52 Strong Engagement 

 

https://jllcr.minduraresearch.com/journal
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 Table 1 presents the Pre-service teachers’ level of identity, intercultural competence and 

engagement. The findings show that the Pre-service Teachers has strong identities greater than 4.20. 

Pre-service teachers are also interculturally competent, with a score of 4.34, which is considered very 

competent, as reflected in the findings. The findings also shows that pre-service teachers have strong 

engagement, with a score of 4.37. 

 

 In some studies, researchers found out that teachers’ identities based on their emotional 

experiences are diverse and operate both intrapersonally and interpersonally. Teachers with high 

emotional intelligence can more easily understand and regulate their own and others' positive emotions, 

taking initiative to actively improve their professional skills and enhance their work-based identities (Su 

et al., 2024). Teachers with strong emotional intelligence in engaging and interacting in a culturally 

diverse classroom are very beneficial to professional identity. In addition, various experiences may also 

contribute to the development of teachers’ identities. Other studies have revealed that exposing teachers 

in cultural pedagogies results in positive professional identity (Lacaste et al., 2024). Furthermore, some 

researchers illustrate the ongoing process of identity formation and transformation, revealing that their 

teacher identities are influenced by multiple factors, which shift their teaching practices. Moreover, 

teacher education and teachers’ education experience impact teachers’ identity (Sidhu & Gou, 2024). 

 Various studies have explored the importance of intercultural competence (Fungchomchoei & 

Kardkarnklai, 2016) and the adjustment of ethnically diverse students (Ialuna et al., 2024). Teachers’ 

deep enthusiasm in working with diverse environments leads to impactful performance and meaningful 

engagement. Additionally, teachers with high self-efficacy can also employ diverse learning and 

teaching strategies for students with learning difficulties. When teachers experience positive effects at 

work, this increases their enthusiasm, which in turn is likely to increase their self-efficacy. 

 

  Navigating teachers' attention from culture to equity and social justice is vital. Possible 

pedagogies constitute only one of several moves necessary to build pre-service teachers' ability to create 

the conditions necessary for social justice in their classrooms (Le et al., 2024). This intercultural 

competence is a key feature of effective, high-quality teaching and is reflected in teachers’ competence 

and motivation; the more that teachers are motivated to teach various cultures and strive to increase their 

understanding of different unique cultures, the greater their tendency to feel enthusiastic and behave 

enthusiastically. Students find the school environment more enjoyable if teachers are enthusiastic (Xue, 

2024). 

 

 Furthermore, positive or strong engagement is universally recognized as a pivotal element 

contributing to the success of teachers (Zhi & Wang, 2025). Some studies have suggested that in addition 

to self-efficacy, autonomy and interest can serve critical resources that sustain teachers’ engagement. 

Some investigations have revealed that the transformation of dark emotions into emotional capital can 

https://jllcr.minduraresearch.com/journal
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enhance teacher engagement (Zhang et al., 2025). This work engagement reduction, as teachers face 

setbacks and failures, can further escalate teacher turnover intentions, as they may perceive an inability 

to fulfill their needs and goals within the current work environment (Li et al., 2024). Furthermore, it is 

widely believed that the high level of closeness that teachers demonstrate in academic settings has a 

favorable impact on students' classroom emotions, including learning motivation, academic interest, and 

classroom enjoyment. Teacher closeness can cause an upsurge in students’ academic outcomes (Wang 

& Ding, 2024). 

 
Table 2. Pre-service teachers’ identity and intercultural competence. 

Variables  p value r-value Interpretation 

Teachers’ Identity Intercultural Competence 0.000** 0.696 Significant 

**Correlation is significant at the 0.01 level (2-tailed) 

  

 Table 2 clearly shows that there is a significant relationship between teachers’ identity and 

intercultural competence, with a p value of 0.00. The correlation coefficient between teachers’ identity 

and intercultural competence is greater than 0.5, which means that the correlation is strong or positive. 

These findings are similar to those of previous research confirming that teachers’ presence involvement 

with students in culturally diverse environments can support the development of their intercultural 

competence. Hence, a teacher’s identification that supports and modifies the progress and development 

of the students can increase the teacher’s enthusiasm to work in a diverse atmosphere, determine their 

self-efficacy in managing multicultural settings, dignify their commitment to fairness and resolve 

discriminatory attitudes with respect to cultural differences (Prodanova et al,. 2024). 

 

Table 3. Significant relationship between intercultural competence and teachers’ engagement 
Variables  p-value r-value Interpretation 

Intercultural Competence Teachers’ Engagement 0.000** 0.672 Significant 

**Correlation is significant at the 0.01 level (2-tailed) 

 

 Table 3 shows that there is a significant relationship between intercultural competence and 

teachers’ engagement. It revealed that it has greater than 0.5 indicates a strong correlation with teachers’ 

engagement. This is an indication that the correlation between intercultural competence and teacher 

engagement is positive. This means that when this occurs, teachers’ engagement also increases. The 

findings reveal that teachers’ intercultural competence determines their engagement in the workplace. 

Specifically, teachers’ motives in creating relationships in the workplace and teachers who navigate 

diverse challenges lead to greater participation and engagement in the classroom. 

https://jllcr.minduraresearch.com/journal
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Furthermore, teachers who are enthusiast in teaching and involved in a culturally diverse environment 

significantly engage in the work field. In addition, teachers who promote fairness and equity in culturally 

diverse atmospheres highlight the link between social justice and their day-to-day engagement 

(Prodanova et al., 2024). 

Table 4. Significant differences between engagement and interaction across programs 
Variables Program M SD f-value p-value Interpretation 

Teachers’ Identity 1 4.22 0.39   

 

1.08 

 

 

Not Significant 

2 4.20 0.57  

3 4.20 0.38 2.05 

4 4.70 0.36  

5 4.41 0.33  

Intercultural Competence 1 4.40 0.45  . 

 

.91 

 

 

Not Significant 

2 4.22 0.59  

3 4.29 0.38 .231 

4 4.41 0.68  

5 4.37 0.46  

Teachers’ Engagement 1 4.59 0.35   

 

.55 

 

 

Not Significant 

2 4.25 0.76  

3 4.25 0.35 .759 

4 4.50 0.50  

5 4.28 0.52  

 

 Table 4 shows the engagement and interaction of the respondents toward culturally diverse 

classrooms across their respective programs. This finding shows that their engagement and interaction 

toward a culturally diverse classroom do not differ across programs; in other words, there are no 

significant differences in the respondents’ identities, intercultural competence or engagement across 

programs. The intercultural competence of the teacher or their engagement is not the basis of what track 

of the program they have. In multicultural education, professional development aims to improve 

teachers' effective response to diversity. A perspective program that explicitly includes cultural and 

linguistic diversity issues in its curriculum beneficially constructs its own identities. (Gonzalez, 2023). 

This shows that teachers who received professional development in multicultural education (ME) during 

pre-service and in-service years were more likely to believe that multicultural strategies are effective in 

fostering cultural inclusiveness and that providing equitable chances for students is an important goal of 

multicultural education. There is no evidence for the effectiveness of professional development in 

multicultural education, which could influence teachers’ attitudes, beliefs, and practices; however, 

among the approaches to teaching social justice, multicultural education practices have been 

increasingly advocated by researchers and practitioners to respond effectively to diversity in classrooms 

(Parkhouse et al., 2019). According to Tualaulelei and Halse (2021), multicultural education is strongly 

connected to teachers' racial, ethnic, and cultural attitudes and beliefs, which are often biased, 

continuously present, and highly influential in shaping teachers' cognitions and actions. 

https://jllcr.minduraresearch.com/journal
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Qualitative findings 

 

 The participants’ interviews were framed around the research guide question: What factors that 

contributes to a positive engagement in a culturally diverse classroom? The perceptions and responses 

that are related to each other are organized and grouped together. Through these, general themes were 

recognized. 

 

Theme 1: Multicultural literate and knowledgeable 

 
 Eight out of fifteen informants identified knowledge and being multicultural literate can 

contribute to a positive engagement in a culturally diverse classroom. 

The following excerpts are extracted from the interviews: 

“With multicultural education, although this has not been given emphasis in the curriculum in 

this generation, however as teachers we got know the different cultures, the backgrounds, the 

beliefs that your learners have and you as a teacher, you'll get to know more about them, you'll 

get to be more knowledgeable’'(Participant 1) 

 

“This is very beneficial in the classroom especially on the teachers’ end, because it contributes 

to a positive atmosphere. Everyone, every student has their own cultural identity, and perhaps 

with this, the classroom will become one because the teacher is aware and they are aware of 

what others' cultural backgrounds are” (Participant 2) 

 

“It always starts with the teacher.” (Participant 3) 

 

“Being knowledgeable about different cultures of the different people and through that you are 

able also to inculcate or impart that knowledge to your student or to other people. We have this 

CAED which really taught us about the different culture, the different background of people. In 

addition, I think that course or that subject truly enlightened me or gave me more knowledge 

about the culture and background of the people.” (Participant 4) 

 

“Knowledge is power, and to educate is to learn. In addition, as someone who took courses with 

a culture-based aspect, I believe that when learning, you need to learn as well the people around 

you. This is what makes multicultural literate people. And I believe that in education, you are 

going to accept and be open-minded of different cultures, of various attitudes of the people that 

surround you. And note that we are in a big place where cultures are very, you know, still 

growing and keep on changing” (Participant 8) 
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 “In my tertiary education, I have learned, where especially in PED subjects, major subjects 

and even in some seminars, it really emphasizes that we cannot deny the fact that when we 

will go in a real situation where we're going to teach, we will encounter differences among 

our learners” (Participant 9). 

 

“I learned different things in culture and art education; I have learned different things, and it 

broadens my knowledge in terms of diversity. I consider this one of the factors that contributed 

to my positive engagement with culture. And I believe this subject, as I mentioned earlier, helped 

me to grow as a person and develop my characteristics more.” (Participant 10) 

  

 “Multicultural education or being literate is indeed one of the positive ways that can help an 

environment or the learning environment have a positive outcome. I grew up or like since I 

already had classmates before with different cultural backgrounds, and most of my classes like 

from elementary up until this, like college, of course I have noticed that the classroom is always 

culturally diverse. I learn so much about them and also help them engage well in class and at 

the same time be comfortable in the classroom.” (Participant 11) 

 

 Being multiculturally literate is a key to all qualities of a teacher. According to participants 1 

and 3, although this has been recognized as a factor, in the field, it has not been clearly emphasized in 

the curriculum, such as being mother tongue-based and not completely presented to the students. 

Nevertheless, participants 10, 9, 4 and 3 claimed that multicultural aspects have already been fused in 

tertiary education or in professional development fields, such as pedagogies and major subjects. In recent 

years, teachers have continued to report a lack of professional confidence in responding to diversity, 

which is suggested to be a direct reflection of the lack of education for cultural diversity in teachers' 

professional development. According to participant 3, “It always start with the teacher”, this claim 

emphasizes that a teacher undergoes pedagogical and major courses that develop their cultural 

preferences; they become an asset contributing to a positive atmosphere in the classroom. Without being 

professionally prepared, however, teachers cannot be expected to effectively accommodate diversity in 

their classrooms (Bannon, 2019). 

 Furthermore, all the participants affirm that being multiculturally literate and being 

knowledgeable is one contributing factor to positive engagement because if students and teachers are 

literate and knowledgeable enough about cultures, they have the ability to set the climate of the 

classroom. Multiculturally literate and knowledgeable environments are paramount in a classroom with 

different backgrounds. In addition to other factors, such as curriculum and material, teachers play major 

roles in teaching and internalizing the basic tenets of multicultural education, such as equality, tolerance, 
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and cultural differences, and in offering equal opportunities to all students from any ethnic, religious, or 

economic background (Roux, 2000). Teachers who have participated in ME professional development 

programs may be better aware of the equity principle at the heart of multiculturalism and may have a 

more tangible grasp of the multicultural tactics they may employ to increase cultural inclusivity 

(Volmann, 2022). 

 

Theme 2: Effective communication 

 

 Seven out of fifteen participants reported that effective communication toward positive 

engagement in a culturally diverse classroom was an impactful contribution. 

The following excerpts are extracted from the interviews: 

“The first thing that contributes to positive engagement in the classroom is when you're able 

to communicate with them effectively. If you're going to possess a vibe where students will 

become comfortable, for example, if you do not make them feel pressured, you know, despite 

their differences, there are students who are introvert, thus, it is hard for them to participate. 

So what I usually do is I let them, I encourage them to speak. I make activities which will cater 

their differences, their individual learning styles for them to engage more, willingly to 

participate more since they are comfortable.” (Participant 1) 

 

“I was not aware of what their cultural background is, so I had a hard time communicating with 

them. I would really encourage my students to speak Tagalog or English for us to be able to 

communicate efficiently and effectively.” (Participant 12) 

 

 “The teacher should embody a quality of communication that is effective. Sometime, we are not 

aware of the words we are saying; some might be sensitive, which can affect the students that 

we have and might also refer to how they respond to others.” (Participant 15) 

 

“   I am able to communicate to other people because I understand and they understand me.” 

(Participant 4) 

 

“When it comes to language, I am having a hard time speaking in Tausug. Therefore, one time, 

my students are speaking me in a Tausug, using the Tausug dialect. Therefore, I am having a 

hard time understanding what he is saying. So, I need to, like, to segue my part, like, can you 

speak in English or Filipino way so that I can understand more.” (Participant 8) 
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“Effective communication is the key for understanding. Effective communication such as our 

voice and how we present ourselves in front of them. In addition, also to them, on how they will 

communicate with their peers and collaborate” (Participant 14) 

 

“Communication because by having proper communication, we can let them state what they 

want. For example, their boundaries or about something in their culture that they can do and 

cannot do. So, by having proper communication between you as a future educator and between 

your students who have different cultural backgrounds, we can understand each other and can 

adjust their needs to the learning environment.” (Participant 11) 

 

 All the participants who claimed that effective communication contributed to positive 

engagement faced common difficulties. The participants shared their teaching experience in which they 

had diverse students, specifically Muslim and Catholic students. Additionally, their students speak 

various languages/dialects, such as bisaya, tausug, chavacano, and sama, which represent a language 

barrier on their part. Accordingly, another factor in accommodating diversity that has received attention 

in the literature is the language development of students. The language of instruction is both an end and 

a medium for students who are educated in a language other than the language(s) spoken at home. The 

participants asserted that for the teacher to understand them, effective communication is needed. For a 

teacher to know more about them, interact more, and engage more, the medium of communication 

should not be disregarded. The participants encourage their students in the most meaningful way 

possible to speak tagalog and english, not only in the medium of instruction but also to help setting of a 

good rapport to the student, which will lead to positive engagement. As such, communication is a 

powerful tool for reaching, influencing and engaging with people. Thoughts and perceptions of the 

world, ourselves, and one another are shaped by communication. It serves as a tool for teaching, belief 

modification or reaffirmation, relationship building, and the generation of new ideas (Reinmann, 2025). 

It has been demonstrated that students' educational experiences are greatly enhanced in terms of 

engagement when teachers exhibit such cultural competence and modify their teaching and relational 

processes to reflect their students' cultural and linguistic capabilities (Volman, 2022). 

 

Theme 3: Sensitivity and Respect 

 

 According to seven out of the fifteen participants (46.6%), the pivotal contributing factor will 

always be value, whereas sensitivity and respect are categorized. 

 
The following excerpts are extracted from the interviews: 
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“One factor that a diverse classroom should have is sensitivity. Because, we all have our 

feelings. Each individual has a different level of sensitivity, which may affect the well-being of 

someone or students; this could be spiritual, physical or emotional. Otherwise, this might affect 

them entirely.” (Participant 5) 

 

“If you are sensitive, you are able to understand, and you are able to feel what others feel also. 

Therefore, I think that one characteristic would really make you an effective and positive teacher 

and engagement.” (Participant 4) 

 

“We must be sensitive to what we are facing in front or what we have to discuss. So if there are 

things that I find insensitive, so I feel, if there are things that I find not good to teach in front of 

my class because there are students who might find it awkward. Just for example, of course, 

there are cultures that eat frogs, right? Therefore, if I would post it, and I would say bad 

comments about it, it is off to some students. So, as a teacher, we should not, I should not say it 

in front of my students because I would make them feel different.” (Participant 10) 

 

“As someone who has a friend that is Muslim, some people always bully her for being a Muslim 

because they denote her being smelly. One factor to consider here is respect. Let us respect each 

differences and cultures, which is our identity. In addition, we should be able to respect one 

another” (Participant 2) 

 

“Respect should be one. Respect to one another because I believe respect begets respect. So if 

you show your students respect, they will also show respect to you and to their peers. I think a 

teacher should also be a role model, like a teacher should also inculcate not just knowledge but 

also values their students.” (Participant 4) 

 

“You can’t tell them that they are wrong, either you are a teacher of a student. You need to place 

respect above all” (Participant 5) 

 

“First, I would like to say that we respect each other because we have our own differences, we 

have our own beliefs, and we have our own culture and identity.” (Participant 7) 

 

“You respect one's culture and will not consider it that hinders or becomes the challenge in 

communicating” (Participant 10) 

 

“By respecting the students' different cultural backgrounds, we can make them feel safe, and at 

the same time, they can actually do the things that they want and share the things that they want 
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inside the classroom because we let them do the things that they want. In addition, at the same 

time, we respect their cultural backgrounds. So, by respecting their cultural backgrounds, we 

are making sure that this classroom or this environment is safe for them and that they can share 

anything that they want even though it is about their culture.” (Participant 11) 

 

 

 One central theme that attests to participants 5, 4 and 10 is sensitivity. The participants claimed 

that the sensitivity of an individual, whether it is a teacher or a student, can contribute to positive 

engagement in a culturally diverse classroom. Participant 5 believed that being sensitive enough can 

positively affect the well-being of others, whereas participant 4 significantly claimed that being sensitive 

can provide opportunities to people to feel others’ emotions, and this development characteristic leads 

to an effective teacher. On the other hand, participant 10 referred to sensitivity in providing lectures and 

content. Being culturally sensitive enough in teaching fosters positive engagement. One of the greatest 

obstacles facing educational systems that aim to incorporate multicultural instruction is sensitivity. It is 

a global challenge to meet the demands of pupils with diverse cultural and language backgrounds. 

Nonetheless, it is generally accepted that providing equal chances for students to realize their full 

potential is essential to achieving the goals of diversity and equality. In this sense, teachers must consider 

the needs and interests of all of their pupils, particularly those from diverse backgrounds (Fishcer, 2022). 

Teachers who are sensitive to cultural differences can make significant contributions to the creation of 

multicultural learning environments, particularly if they adopt the values of teaching that are founded 

on empathy and tolerance for students from diverse backgrounds (Kang & Lim, 2012). 

 Respect begets respect as affirmable by participant 4; however, this share commonalities with 

participants 5, 7, 10 and 11. These participants affirmed that respect is paramount above all. 

Additionally, participant 10 elaborated that respecting others’ differences is not a hinderance or a 

problem in communication, that is, effective communication. Participant 11, defined respect, cultivated 

a safe environment, and they could feel the atmosphere of opening up freely about their culture without 

discrimination. In this context, adopting multiculturalism in education necessitates a change in policies 

that respect each student's cultural identity. Pupils benefit from multicultural education by feeling 

appreciated and accepted (Carter, 2024). 

4. Conclusion 

 With quantitative analysis and qualitative investigation, this explanatory sequential mixed-

methods study investigated the factors that lead to positive engagement in a culturally diverse classroom. 

According to the descriptive statistical results of the quantitative phase, pre-service teachers 

demonstrated strong engagement in a classroom with a varied range of cultural backgrounds, which is 

https://jllcr.minduraresearch.com/journal


 

 
Journal of Languages, Literature and Cultural Researches (JLLCR) 

https://jllcr.minduraresearch.com/journal |https://minduraresearch.com  

Volume 1 Issue 1-2026 
Received: November 1, 2025     |     Accepted: December 15, 2025     |     Published: March 31, 2025 

XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX 

Sala. 2026. An Empirical analysis among Pre-service Teachers’ Identity, Intercultural Competence and Engagement in a 

culturally diverse classroom 

Journal of Languages, Literature and Cultural Researches (JLLCR) 

70 
 

considered to be a positive interpretation. The following important themes emerged from the collection 

and analysis of qualitative data to better understand the underlying elements impacting this positive 

engagement outcome: multicultural literacy and knowledge, effective communication, and sensitivity 

and respect. 

 The general results highlighted multicultural literate and knowledge as the general theme of the 

study. Teachers are therefore expected to have a certain level of diversity literacy, allyship, and capacity 

to respond to the varying backgrounds of their students (Volmann, 2022). Professional development and 

education play pivotal roles in the abilities and characteristics of teachers. Multicultural education has 

become a prerequisite in the teacher profession worldwide, especially since the school and classroom 

environment has become more dynamic and culturally dominant. In today’s education, they are 

challenging teachers from various programs to prepare to work effectively with students who are 

culturally and linguistically diverse (Ball, 2000). In particular, teachers who are more open-minded and 

literate in multicultural contexts have great personas when managing intercultural conflicts with and 

between students, whereas teachers who are less culturally empathic and flexible are more likely to face 

difficulties and adopt their current cultural state (Vallone et al., 2022). However, the implications of 

their professional development have led their part to be a cultural scientist. 

 Moreover, the categorizing themes were found to be interconnected with one another. As 

teachers become multiculturally literate, this foster the quality of effective communication. 

Communication connects people; however, effective communication leads to a deep understanding and 

openly accommodates various cultures. With effective communication, this cultivates not only 

competence but also an open atmosphere for engagement. As teachers work to confront ongoing cultural 

adjustment and constant widespread, they need to cultivate spaces to meaningfully communicate and 

connect with students in critical and humanizing ways (Beltran et al., 2023). 

 Furthermore, as teachers can effectively communicate with their student and the student to the 

teacher as well, it will be recognized as an opportunity to showcase sensitivity and respect. Positive 

engagement always includes values as part of the process in a culturally diverse environment. The active 

desire to inspire oneself to comprehend, value, and embrace diverse cultures is known as multicultural 

sensitivity, which is a cultural competency. Improving learning outcomes and encouraging academic 

achievement are two benefits of cultural sensitivity, which is crucial for teachers. Teachers can evaluate 

how pupils from other cultural backgrounds behave, which can influence how they engage with diversity 

by appreciating and understanding other cultures (Kondo et al., 2025). 
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